
On April 5 CCVC sent the JFS leadership a draft entitled “Liberal Arts Curriculum 
4.3.2017”for possible discussion at their April 5 meeting. That document is reprinted 
below on pages 1-6. On April 5, the meeting instead focused on a motion about civic 
engagement.  At the end of the meeting, JFS tasked CCVC with finding ways to 
incorporate a new learning outcome on civic engagement. We offer our suggestions in a 
document called “Options for Civic Engagement” dated April 7, 2017, which we have 
included at the end of this document. We have not made any changes to the original April
3 CCVC proposal because we are waiting to see what the JFS does at their next meeting 
on April 11, 2017 when they consider the options for adding civic engagement. Questions
should be addressed to your Senators or member of CCVC.

Liberal Arts Curriculum

General Facts

Learning outcomes: This model is built with the 18 learning outcomes provisionally 
approved on March 14, 2017 by the JFS. All students will get through the Intermediate 
level for all 18 learning outcomes and the Advanced level for at least 4. Only one of the 
courses (Formal Reasoning) includes both Beginning and Intermediate levels in the 
same course. All other learning outcomes are scaffolded across two courses.

Integration with Majors: Each major must complete the Advanced level of at least
three learning outcomes: the Write learning outcome and two other general 
education outcomes of the major’s choosing. There is no limit on how many general
education courses can also be counted as courses for the major.

Size: 11 courses, plus language proficiency; 4 Seminars, 3 100-level “Questions” 
courses; 4 200-300 level themed “Investigations” courses; everything but the seminar
courses may also count for the major.

Prerequisites: The four Seminars must be taken sequentially, with the exception of 
second year students who study abroad. The Investigation courses (the 200-300 level 
themed courses) will have the following pre or co-requisites (all are 100 level Questions
courses):

 Writing and Analysis has a prerequisite of Making Meaning
 Creative Practice has a prerequisite of Making Meaning
 Science and Society has a prerequisite of Thinking Globally
 Theology has a prerequisite of Seminar 200

Distribution: This model assumes that we would have a language and divisional 
distribution requirement as a graduation requirement, separate from the general education
curriculum. That is, divisional courses would not have general education learning 
outcomes.

1



CCVC recommends that if we have a distributional requirement, we make this a 
divisional distribution requirement for graduation rather than part of the general 
education curriculum. There are four reasons why we think this is the preferable option.

 External credits could count for the appropriate distributional graduation 
requirement even if they didn’t meet general education learning outcomes.
 Introductory courses would count toward the divisional distribution requirements
even if they did not also count toward the general education requirement. (This helps 
undeclared students or students who change majors.)
 Faculty could continue to teach some of the introductory courses they 
currently teach as well as develop new courses that meet the general education 
learning outcomes. Keeping the distribution requirement separate allows us to change 
this independently of changing the general education curriculum – it gives us more 
flexibility in responding to problems.

We could have a distributional requirement like what we currently have: 1 NS, 1 SS, 1
FA, 2 HM, and a specific language proficiency. CCVC recommends that the 
particulars of divisional distribution requirement be determined during the 
implementation phase.

Comparison: CCVC has discussed in some detail a number of different models since the
JFS gave us the task of incorporating themed clusters. This was the clear favorite. It 
ensures students get through all intermediate level learning outcomes, the three types of 
courses (Seminars, Questions, and Investigations) are clearly distinct from each other and
are grounded in a coherent philosophy, and it is the right size.

Liberal Arts Seminar  s      

The Liberal Arts Seminars are designed to give students common experiences 
throughout their four years. Each Seminar requires students to attend academic, 
cultural or fine arts events outside the classroom; Seminars 100, 200 and 400 will 
have at least two common readings a piece. These readings will be chosen by 
faculty teaching the respective Seminar. Outside of the common readings, faculty 
can design their own syllabus as long as it includes all the learning outcomes for 
that particular Seminar.

Students must take one Seminar per year. In all of the Liberal Arts Seminars, 
students are encouraged to reflect on what constitutes a liberal arts education and 
articulate what makes such an education valuable. 

Seminar 100: Self and Society
This Seminar must be taken in the fall semester by all entering first year students. This 
course should introduce students to academic life on campus. We are assuming that by 
meeting these learning outcomes, the course will fit its title. 
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 Information literacy (Beginner)
 Write (Beginner)
 Metacognition (Beginner)
 Race and Ethnicity (Beginner)
 Gender (Beginner)
 Benedictine Hallmarks (Beginner)

Seminar 200: Community and Religion 

This seminar centers on the theme of community through Christian theology, the 
beginnings of moral thinking, and deliberation on the ways in which the beliefs and 
practices of religious traditions lead to engagement in society.  

 Teamwork (Beginner)
 Moral Reasoning (Beginner)
 Theological Reasoning (Beginner)
 Religious Engagement (Beginner)
 Benedictine Hallmarks (Intermediate)

Seminar 300: World and Culture

As depicted in the learning outcomes, this Seminar provides an opportunity for 
students to think about their place in the world.  This course can be completed on 
faculty-led Study Abroad programs; those who do not study abroad for a semester 
will take it on campus.

 Metacognition (Intermediate)
 World Systems (Intermediate)
 Gender (Intermediate)
 Race and Ethnicity (Intermediate)


Seminar 400: Connections 
This is the culminating liberal arts experience for the students. It should be designed to 
integrate their learning from the past four years, particularly within their general education 
coursework.  Discussions could include the role of big questions and investigative work as 
they move on from their undergraduate careers. Written work must include a student 
reflection on their chosen thematic cluster.

 Moral Understanding (Intermediate)
 Metacognition (Advanced)
 Benedictine Hallmarks (Advanced)
 Analyze (Advanced)
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Questions     Courses  

Students must take all 3 Questions courses. Making Meaning must be done in the first 
year. We recommend that at least one other is done in the first year; upper division status 
is dependent upon completing all three Questions courses.  Departments can design 
Questions courses on any topic as long as they meet the following criteria and learning 
outcomes.

All Questions courses will:

 Investigate a significant issue in depth. These courses are not surveys, but 
designed around big questions of historical or contemporary significance.
 Examine and demonstrate how particular discipline(s) and fields of study 
address problems or questions.

 Discuss the foundational role that big questions of historical or contemporary 
significance play in the study of the liberal arts.

Making Meaning (100)
 Analyze (Beginner)
 Read (Beginner)
 Speak (Beginner)
 Creative Knowledge (Beginner)
 Attendance at two or more fine arts events will be built into the course content

Formal Reasoning (100)
 Abstract Reasoning (Beginner and Intermediate)

Thinking Globally (100)
 Think Scientifically (Beginner)
 Quantify (Beginner)
 World Systems (Beginner)

Investigation Courses

Students must take all four Investigations courses. Three must be on the same theme and 
compose what is called a thematic cluster. Thematic clusters provide opportunities for 
students to explore a theme from a variety of perspectives. Thematic clusters are 
designed to give students a way to integrate their learning. Students should be able to 
develop broader and more comprehensive knowledge of a topic than can be achieved by 
a single disciplinary perspective.  Upon completing their thematic cluster, students will 
have a deeper understanding and appreciation for a liberal arts education. 

Departments can design Investigations courses on any topic as long as they can 
demonstrate that they fit the theme and meet the learning outcomes meet the following 
criteria and learning outcomes.
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Writing and Analysis (200-300)
 Information Literacy (Intermediate)
 Analyze (Intermediate)
 Write (Intermediate)

Creative Practice (200-300)
 Speak (Intermediate)
 Creative Knowledge (Intermediate)

Science and Society (200-300)
 Think Scientifically (Intermediate)
 Quantify (Intermediate)
 Teamwork (Intermediate)

Theology (200-300)
 Read (Intermediate)
 Theological Reasoning (Intermediate)
 Religious Engagement (Intermediate)

Thematic Clusters: To choose the themes, an ad hoc committee of faculty from 
multiple disciplines and divisions will present up to six options to the JFA. Each theme 
will include criteria that must be met in order for a course to count as being included in 
that theme. At that point, the JFA will vote by electronic ballot for three themes. These 
might be adjusted every five years or so if desired by the faculty.

The Director of the Curriculum and the Academic Dean would work together to make 
sure that there were sufficient offerings of all the Investigations courses in each of the 
clusters. Courses would be designated as falling under the particular clusters by the 
CCC.

Faculty teaching Investigations courses would be expected to meet once a semester with
their colleagues teaching in the same cluster/concentration. This would allow some 
opportunities for collaboration among faculty and better advising for students.

Four Year Plans

Several 4 year plans can be seen at this google doc:

https://docs.google.com/spreadsheets/d/1za7Zs3JSc9J1gilEpb7WQxazqIc6XnOE7TjtgVny
dTg/edit?usp=sharing
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Some advantages we see of this version of the Liberal Arts Curriculum

Focus on Liberal Arts Inquiry 
Emphasizes inquiry and questioning 
Seminars give core of common inquiry
Theology is embedded in the seminar structure and scaffolded across two courses
Inclusion of fine arts programming and cultural events into courses
Gender, race and ethnicity are central
Emphasizes and scaffolds writing 
Benedictine heritage emphasized

Scaffolded, Developmental
Relies on developmental pedagogy
Beginner and Intermediate levels scaffolded across courses (one exception)
Embeds at least four advanced outcomes
Outcomes spread across the four years
Early exposure to breadth
Improves first year experience and provides opportunity for improving senior year gen ed
experience
Integrates high-impact practices (FYS, Common Intellectual Experiences, Integrative
work, Diversity/Global Learning, Writing Intensive Courses)

Cohesive
Common experience with the curriculum through the seminars
Encourages collaboration for faculty teaching in clusters
Easy to explain 
Integrates with majors
Integrates with study abroad
Encourages the development of introductory courses that serve non-majors
Addresses external credit problem
Coherence across parts (seminars, questions, investigations)

Feasible
Compatible with current courses
Compatible with large majors and double majors
Compatible with majors that have “block” semesters (e.g. Elem Ed, GBUS)
Size is about the same as Common Curriculum
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Appendix: OPTIONS FOR CIVIC ENGAGEMENT
April 7, 2017

CCVC was tasked on Wednesday, April 5 with thinking about ways to incorporate civic 
engagement into the learning outcomes of the new curriculum. We are providing what we
think are the two options that best represent what we heard from various members of the 
JFS. It seemed clear to us that one group of Senators wanted to see a less disruptive 
change, in which a current learning outcome was revised to take into account the desire 
for more civically oriented language. This is Option One. We also wanted to present an 
option that would satisfy those who brought up the motion to add a learning outcome. 
Option Two introduces a new learning outcome and a new course.

Option One
 
No additional learning outcomes are adopted. Moral Understanding is renamed 
“Common Good” and rewritten in a way that incorporates language about civic life:

Beginner:  Students explain the moral dimensions of situations, perspectives, and actions 
in daily, political, and social life and recognize that there are competing, yet legitimate, 
conceptions of what defines the common good.
 
Intermediate:  Students evaluate different situations, perspectives, or actions, giving 
reasons why some are better than others. Their analyses demonstrate their understanding 
of the complexities of character and moral responsibilities on an individual and civic 
level.
 
Advanced:  Students demonstrate how their involvement in a campus or community 
project connects to the common good and reflects their deepened understanding of how 
complex values are embedded in daily life and institutions.
 
This is how we think the revised outcome should be implemented. Beginner learning 
outcomes should be rearranged as indicated below. Intermediate Common Good is taught 
in Seminar 400: Connections.

Here are the amended courses:

Seminar 100: Self and Society
This Seminar must be taken in the fall semester by all entering first year students. This 
course should introduce students to academic life on campus. We are assuming that by 
meeting these learning outcomes, the course will fit its title. 

 Write (Beginner)
 Information literacy (Beginner)
 Common Good (Beginner)
 Race and Ethnicity (Beginner)
 Gender (Beginner)
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 Metacognition (Beginner)

Seminar 200: Community and Religion 

This seminar centers on the theme of community through Christian theology, the 
beginnings of moral thinking, and deliberation on the ways in which the beliefs and 
practices of religious traditions lead to engagement in society.  

 Teamwork (Beginner)
 Theological Reasoning (Beginner)
 Religious Engagement (Beginner)
 Benedictine Hallmarks (Beginner)

Making Meaning (100)
 Read (Beginner)
 Analyze (Beginner)
 Creative Knowledge (Beginner)
 Attendance at two or more fine arts events will be built into the course content

Formal Reasoning (100)
 Abstract Reasoning (Beginner and Intermediate)
 Speak (Beginner)

Seminar 400: Connections 
This is the culminating liberal arts experience for the students. It should be designed to 
integrate their learning from the past four years, particularly within their general education 
coursework.  Discussions could include the role of big questions and investigative work as 
they move on from their undergraduate careers. Written work must include a student 
reflection on their chosen thematic cluster.

 Common Good (Intermediate)
 Metacognition (Advanced)
 Benedictine Hallmarks (Intermediate)
 Analyze (Advanced)

Option Two

A new learning outcome is added called Civic Engagement. Moral Understanding is 
renamed “Common Good” but not changed.

Here is the new learning outcome:
 
Civic Engagement: Students articulate the rights and responsibilities of effective, morally 
responsible citizens.
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Beginner: Students articulate the duties and obligations of individuals in civic life. 
 
Intermediate: Students demonstrate knowledge of competing conceptions of the common 
good in civic life and analyze the effects of choices made by individuals in a society on 
others.
 
Advanced: Students participate in, and reflectively write about, a civic or political activity 
of the student’s own choice.
 
If this is adopted, we recommend it be implemented in the following way. An additional 
Questions course is created for teaching Beginner Civic Engagement and learning 
outcomes are rearranged in some of the early courses. The Intermediate level of Civic 
Engagement is taught in Seminar 400: Connections.  

Here are the amended courses:

Seminar 100: Self and Society
This Seminar must be taken in the fall semester by all entering first year students. This 
course should introduce students to academic life on campus. We are assuming that by 
meeting these learning outcomes, the course will fit its title. 

 Write (Beginner)
 Metacognition (Beginner)
 Race and Ethnicity (Beginner)
 Gender (Beginner)
 Benedictine Hallmarks (Beginner)

Seminar 200: Community and Religion 

This seminar centers on the theme of community through Christian theology, the 
beginnings of moral thinking, and deliberation on the ways in which the beliefs and 
practices of religious traditions lead to engagement in society.  

 Teamwork (Beginner)
 Common Good (Beginner)
 Theological Reasoning (Beginner)
 Religious Engagement (Beginner)
 Benedictine Hallmarks (Intermediate)

The Common Good (100)
 Civic Engagement (Beginner)
 Speak (Beginner)
 Information literacy (Beginner)
 World Systems (Beginner) 
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Making Meaning (100)
 Analyze (Beginner)
 Read (Beginner)
 Creative Knowledge (Beginner)
 Attendance at two or more fine arts events will be built into the course content

Thinking Globally (100)
 Think Scientifically (Beginner)
 Quantify (Beginner)

Seminar 400: Connections 
This is the culminating liberal arts experience for the students. It should be designed to 
integrate their learning from the past four years, particularly within their general education 
coursework.  Discussions could include the role of big questions and investigative work as 
they move on from their undergraduate careers. Written work must include a student 
reflection on their chosen thematic cluster.

 Moral Understanding (Intermediate)
 Civic Engagement (Intermediate)
 Metacognition (Advanced)
 Benedictine Hallmarks (Advanced)
 Analyze (Advanced)
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